
Story sharing: Do you know any 

good stories about this topic that 
would help students understand the 
topic better? (anecdotes, legends, 
movie stories etc.) 

Yarn and tell stories as a way into the 
learning. 

Community links: How does the topic relate to the community 

context? Is the knowledge in this topic currently used locally? If not, 
what does the community have in its place? How might this new 
knowledge be used by your students to benefit the community? 
Where possible, find ways to make the new knowledge benefit local 
community through presentations, projects, etc. 

Deconstruct/reconstruct: 
What work will students be 
producing to pass this course? What 
are the texts/genres/forms/ 
performances? (e.g. dance, essay, 
report, equation) 

What models of these items/texts 
can you provide? 

We work from wholes to parts, 
watching and then doing. 

How will you model and scaffold the 
skills students need to complete/ 
reproduce their own versions of 
these items? What opportunities 
will students have to observe and 
imitate? 

Non-verbal: Use non- 

verbal methods as well – 
reflection, demonstration, 
hands-on practical, etc. 
Encourage non-verbal 
systems of feedback from 
students – gestures, facial 

cues etc. Non-linear: Producing innovations and 

understanding by thinking laterally. 

Integrating learning - cross-disciplinary units 
of work 

Symbols & Images: What are the features, structures, rules, 

codes and basic components of the unit/texts that students will 
have to learn? 

How can you work with these kinaesthetically (e.g. sequencing 
cards)? Visually (e.g. diagrams, symbols as memory aids)? 
Introspectively (e.g. personal reflection)? 

Land links: Where does the new knowledge come from? What is the 

land and climate like there? Are there similarities to your local land 
context? Can the knowledge be applied in the same way to our land 
and climate context here? Are there any possible environmental 
impacts of applying this knowledge? Use natural metaphors from the 
local landscape to reinforce the learning. 

This information compiled 
by Cara Shipp, Campbell 
High School, ACT, 2017 

  

 

 

 

 

 

 

 

 

 

 

CULTURAL INTEGRITY USING 8 WAYS PEDAGOGY 

Best practice in these areas enhance ALL students’ learning 
8 ways pedagogy developed and managed by Western NSW Regional Aboriginal Education Team, NSW Dept. of Education, http://8ways.wikispaces.com 

Learning maps: Create 

a shared image (concrete 
or visualised) of the 
pathway the learning is 
taking. A ‘timeline’ of 
your learning. 

http://8ways.wikispaces.com/


How the 8 ways links with the Quality teaching model, formative assessment, 
AITSL standards and Great Teaching by Design: 

a pedagogical framework that incorporates best practice with cultural integrity (not definitive, but suggesting where elements best align and fit) 

8 ways QTM (NSW Framework) AITSL Great Teaching by Design 

Story sharing 

Yarn and tell stories as a 
way into the learning. 

Invite students’ stories 
about the topic. 

Intellectual quality: substantive communication  

Students are regularly engaged in sustained conversations 
about the concepts and ideas they are encountering. 
These conversations can be manifest in oral, written or 
artistic forms. 

Significance:  background knowledge  

Lessons regularly and explicitly build from students’ 
background knowledge, in terms of prior school 
knowledge as well as other aspects of their personal lives. 

Significance: cultural knowledge 

Lessons regularly incorporate the cultural knowledge of 
diverse social groupings (such as economic class, gender, 
ethnicity, race, sexuality, disability, language and religion). 

Significance: narrative 

Lessons employ narrative accounts as either (or both) a 
process or content of lessons to enrich student 
understanding. 

Professional Knowledge 

1: Know the students and how they learn 

1.3 Students with diverse linguistic, cultural, religious and 
socioeconomic backgrounds (demonstrate knowledge 
of teaching strategies that are responsive to the 
learning strengths and needs of students from diverse 
linguistic, cultural, religious and socioeconomic 
backgrounds) 

1.4 Strategies for teaching Aboriginal and Torres Strait 
Islander students (demonstrate broad knowledge and 
understanding of the impact of culture, cultural identity 
and linguistic background on the education of students 
from Aboriginal and Torres Strait Islander backgrounds) 

1.6 Strategies support full participation of students with a 
disability 

Professional Knowledge 

2: Know the content and how to teach it 

2.1 Content and teaching strategies of the teaching area 
(demonstrate knowledge and understanding of the 
concepts, substance and structure of the content and 
teaching strategies of the teaching area) 

2.4 Understand and respect Aboriginal and Torres Strait 
Islander people to promote reconciliation between 
Indigenous and non-Indigenous Australians 
(demonstrate broad knowledge of, understanding of, 
and respect for Aboriginal and Torres Strait Islander 
histories, cultures and languages) 

2.5 Literacy and numeracy strategies (scaffolding through 
talk, reading and comprehension) 

Professional practice 

3: Plan for and implement effective teaching and 
learning 

Respond to individual needs 

In every classroom students have different backgrounds, 
experiences and prior knowledge. Stories, shared and 
discussed, help connect students’ backgrounds, 
experiences and prior knowledge to new learning.  

Build effective relationships 

Sharing stories helps to build positive relationships 
between the storyteller and the listener. It can have flow 
on effects to positive relationships with others. 
Connectedness through story sharing happens when 
people learn more about diversity and similarity, and see 
through the eyes of the others.  

Engage students 

Story sharing helps build cohesiveness and connectedness 
between students and their communities, including 
teachers and peers. This cohesiveness helps learners to 
engage more fully in the learning. 
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3.3 Use teaching strategies 

3.5 Use effective classroom communication 

4: Create and maintain supportive and safe learning 
environments 

4.1 Support student participation - It is possible to 
implement story sharing as part of a daily check in using 
circle time or yarning circle in Social and Emotional 
Learning 

4.4 Maintain student safety (demonstrate strategies that 
support students’ wellbeing) 

Formative Assessment (Wiliam) 

4. Activating learners as instructional resources for one another – getting students involved with each other in discussions and working groups can help improve student learning. 

Community links 

How does the topic 
relate to the community 
context? 

Is the knowledge in this 
topic currently used 
locally? 

Where possible, find 
ways to make the new 
knowledge benefit local 
community through 
presentations, projects, 
etc. 

Significance: connectedness 

Lesson activities rely on the application of school 
knowledge in real-life contexts or problems, and provide 
opportunities for students to share their work with 
audiences beyond the classroom and school. 

Tasks apply school knowledge in real-life contexts or 
problems, and provide opportunities for students to share 
their work with audiences beyond the classroom and 
school. 

The expectation that this work will be visible in, or 
impacting on the real world, provides a focus for 
Engagement throughout the task. 

Quality learning environment: engagement  

Most students, most of the time, are seriously engaged in 
the lesson or assessment activity, rather than going 
through the motions. Students display sustained interest 
and attention. 

In some instances, multiple and conflicting knowledges 
may need to be interrogated (e.g. colonial and Indigenous 
historical understandings or stories for places etc) 

Intellectual quality: Problematic knowledge 

Students are encouraged to address multiple perspectives 
and/or solutions and to recognise that knowledge has 

Professional Knowledge 

1: Know the students and how they learn 

1.2: Understand how students learn 

1.4 Strategies for teaching Aboriginal and Torres Strait 
Islander students (demonstrate broad knowledge and 
understanding of the impact of culture, cultural identity 
and linguistic background on the education of students 
from Aboriginal and Torres Strait Islander backgrounds) 

Professional Knowledge 

2: Know the content and how to teach it 

2.1 Content and teaching strategies of the teaching area 
(demonstrate knowledge and understanding of the 
concepts, substance and structure of the content and 
teaching strategies of the teaching area) 

2.4 Understand and respect Aboriginal and Torres Strait 
Islander people to promote reconciliation between 
Indigenous and non-Indigenous Australians 
(demonstrate broad knowledge of, understanding of, 
and respect for Aboriginal and Torres Strait Islander 
histories, cultures and languages) 

Professional practice 

3: Plan for and implement effective teaching and 

Respond to individual needs  

Making connections to the local community, and to the 
experiences of community and culture of individual 
students helps them to better understand content and 
apply knowledge and skills.  

Engage students 

Engage students by making links to community, culture 
and language in the learning. Seeing self and personal 
connection to the learning helps students to feel included 
in their classroom and school. 

Awareness of the cultural norms, behaviour expectations 
and experiences of different communities can help 
teachers to understand why students respond the way 
they do in different situations. It also helps teachers to 
respond appropriately to student behaviours. 



8 ways QTM (NSW Framework) AITSL Great Teaching by Design 

been constructed and therefore is open to question. learning 

3.7 Engage parents/carers in the educative process 

Professional engagement 

7:  Engage professionally with colleagues, 
parents/carers and the community 

7.3 Engage with professional teaching networks and 
broader communities (understand the role of external 
professionals and community representatives in 
broadening teachers’ professional knowledge and 
practice) 

Deconstruct/reconstruct  

We work from wholes to 
parts, watching and then 
doing. 

Show a model of the 
work students will 
produce for this topic. 

Pull the model apart. 

How will you model and 
scaffold the skills 
students need to 
complete/reproduce 
their own versions of 
these items? 

Intellectual quality: deep knowledge 

The knowledge being addressed is focused on a small 
number of key concepts and ideas within topics, subjects 
or KLAs, and on the relationships between and among 
concepts. 

Intellectual quality: metalanguage 

Lessons explicitly name and analyse knowledge as a 
specialist language (metalanguage), and provide frequent 
commentary on language use and the various contexts of 
differing language uses. 

Quality learning environment: explicit quality 
criteria 

Students are provided with explicit criteria for the quality 
of work they are to produce and those criteria are a 
regular reference point for the development and 
assessment of student work. 

Quality learning environment: social support  

There is strong positive support for learning and mutual 
respect among teachers and students and others assisting 
students’ learning. 

Quality learning environment: high expectations 

Tasks demonstrate that high expectations are expected of 
all students and conceptual risk taking is encouraged and 
rewarded. 

Professional Knowledge 

1: Know the students and how they learn 

1.2 Understand how students learn 

1.5 Differentiate teaching to meet the specific needs of 
students across the full range of abilities 

1.6 Strategies support full participation of students with a 
disability 

Professional Knowledge 

2: Know the content and how to teach it 

2.1 Content and teaching strategies of the teaching area 

(demonstrate knowledge and understanding of the 
concepts, substance and structure of the content and 
teaching strategies of the teaching area) 

2.5 Literacy and numeracy strategies (scaffolding, 
modelling, metalanguage) 

Professional Practice 

5: Assess, provide feedback and report on student 
learning 

5.1 Assess student learning (using success criteria and 
making that criteria apparent when supporting students to 
complete assessment tasks) 

Respond to individual needs 

When students are required to complete assessments that 
are outside their cultural and linguistic experience, they 
are at a disadvantage. Scaffolding learning by providing 
models of these tasks, and deconstructing and 
reconstructing them; allowing a gradual release of 
responsibility, enables students to experience success. 

Use explicit teaching approaches 

The gradual release of responsibility model enables 
students to take responsibility for learning. The model 
involves focus lessons, guided instruction, collaborative 
learning and independent learning. 

Provide students with quality feedback 

Explicit teaching through deconstruction and 
reconstruction clarifies what good performance looks like. 
This enables teachers to give quality, explicit feedback that 
students can understand and use to improve their work. 
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Formative Assessment (Wiliam) 

1. Clarifying, sharing, and understanding learning intentions and criteria for success – getting the students to really understand what their classroom experience will be and how their success will be measured. 

3. Providing feedback that moves learning forward – working with students to provide them the information they need to better understand problems and solutions. 

5. Activating learners as owners of their own learning 

Non-linear 

Producing innovations 
and understanding by 
thinking laterally. 

Integrating learning - 
cross-disciplinary units 
of work 

Intellectual quality: higher order thinking  

Students are regularly engaged in thinking that requires 
them to organise, reorganise, apply, analyse, synthesise 
and evaluate knowledge and information. 

Intellectual quality: deep understanding  

Students demonstrate a profound and meaningful 
understanding of central ideas and the relationships 
between and among those central ideas. 

Significance: knowledge integration 

Lessons regularly demonstrate links between and within 
subjects and key learning areas. Tasks require students to 
build from an understanding of the links between and 
within subjects and key learning areas. 

Professional Knowledge 

1: Know the students and how they learn 

1.2 Understand how students learn 

Professional Knowledge 

2: Know the content and how to teach it 

2.1 Content and teaching strategies of the teaching area 
(demonstrate knowledge and understanding of the 
concepts, substance and structure of the content and 
teaching strategies of the teaching area) 

Respond to individual needs 

Student centred teaching involves helping students to see 
the connections within and between ideas; helping them 
to make links to things they already know. Encouraging 
creativity and innovation allows students to take 
advantage of their individual abilities, learning 
preferences, backgrounds, prior knowledge, interests and 
experience. 

 

Land links 

Where does the new 
knowledge come from? 
What is the land and 
climate like there? 

Are there similarities to 
your local land context? 
Are there any possible 
environmental impacts 
of applying this 
knowledge? 

Use natural metaphors 
from the local landscape 
to reinforce the learning. 

Intellectual quality: deep knowledge 

The knowledge being addressed is focused on a small 
number of key concepts and ideas within topics, subjects 
or KLAs, and on the relationships between and among 
concepts. 

Intellectual quality: deep understanding  

Students demonstrate a profound and meaningful 
understanding of central ideas and the relationships 
between and among those central ideas. 

It is possible within place-based learning to explore natural 
links between science and HASS  

Significance: knowledge integration 

Lessons regularly demonstrate links between and within 

Professional practice 

3: Plan for and implement effective teaching and 
learning 

3.3 Use teaching strategies 

Respond to individual needs 

Making connections to the local landscape, and to the 
experiences of land and culture of individual students 
helps them to better understand content and apply 
knowledge and skills.  

Engage students 

Land links help build a sense of place for students. 
Students connect and engage more effectively with 
learning when they understand the significance of the 
knowledge and skills they are learning. 
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subjects and key learning areas. Tasks require students to 
build from an understanding of the links between and 
within subjects. 

Symbols & Images 

What are the features, 
structures, rules, codes 
and basic components of 
the unit/texts that 
students will have to 
learn? 

How can you work with 
these kinaesthetically 
(e.g. sequencing cards)? 
Visually (e.g. diagrams, 
symbols as memory 
aids)? Introspectively 
(e.g. personal 
reflection)? 

Significance: inclusivity 

Lessons include and publicly value the participation of all 
students across the social and cultural backgrounds 
represented in the classroom. 

Intellectual quality: metalanguage 

Lessons explicitly name and analyse knowledge as a 
specialist language (metalanguage), and provide frequent 
commentary on language use and the various contexts of 
differing language uses. 

Quality learning environment: social support  

There is strong positive support for learning and mutual 
respect among teachers and students and others assisting 
students’ learning. 

Professional knowledge 

1: Know the students and how they learn 

1.1 Teacher knows intellectual, physical and social 
development and characteristics of all students and 
how this may affect learning 

1.2 Teacher understands how students learn 

Professional practice 

3: Plan for and implement effective teaching and 
learning 

3.3 Use teaching strategies 

Respond to individual needs 

Many students require a range of kinaesthetic, visual and 
reflective strategies to help them to make connections to 
and understand the learning. Are there symbols and 
images specific to the students’ cultures that you can draw 
upon? Encourage students to create artworks and 
diagrams that incorporate symbols and images from their 
culture, and explain these to others to broaden everyone’s 
learning. 

Use explicit teaching approaches 

Symbols, images and manipulatives, used in a considered 
manner, can support explicit teaching. 

Non-verbal 

Use non- verbal 
methods as well – 
reflection, 
demonstration, hands- 
on practical, etc. 

Encourage non-verbal 
systems of feedback 
from students – 
gestures, facial cues etc. 

Quality learning environment: social support  

There is strong positive support for learning and mutual 
respect among teachers and students and others assisting 
students’ learning. 

Significance: inclusivity 

Lessons include and publicly value the participation of all 
students across the social and cultural backgrounds 
represented in the classroom. 

Professional knowledge 

1: Know the students and how they learn 

1.1 Teacher knows intellectual, physical and social 
development and characteristics of all students and 
how this may affect learning 

1.2 Teacher understands how students learn 

Professional practice 

3: Plan for and implement effective teaching and 
learning 

3.3 Use teaching strategies 

3.5 Use effective classroom communication (develop a 
range of verbal and non-verbal communication 
strategies to support student engagement) 

Respond to individual needs 

Many students require a range of non-verbal strategies to 
help them to make connections to and understand the 
learning. Are there non-verbal cues that are part of the 
cultures of the students that could be incorporated? Be 
aware that there may be non-verbal cues used in your 
culture that are inappropriate in the culture of some of 
your students. Research and ask to find out what they are. 

Embed formative assessment 

Self-reflection, and non-verbal feedback from students can 
provide formative assessment information which will help 
teachers decide next steps for students and help students 
to better understand what they need to know, do and 
understand. 

Formative Assessment (Wiliam) 

2. Engineering effective classroom discussions, activities, and learning tasks that elicit evidence of learning – developing effective classroom instructional strategies that allow for the measurement of success. Example – 
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traffic lights, thumbs up/down 

Learning maps 

Create a shared image 
(concrete or visualised) 
of the pathway the 
learning is taking. A 
‘timeline’ of your 
learning. 

Quality learning environment: social support  

There is strong positive support for learning and mutual 
respect among teachers and students and others assisting 
students’ learning. 

Quality learning environment: explicit quality 
criteria 

Students are provided with explicit criteria for the quality 
of work they are to produce and those criteria are a 
regular reference point for the development and 
assessment of student work. 

It is possible that through mapping the learning students 
can move with more autonomy through the learning 
pathway, each individual working at their own pace 

Quality learning environment: students’ self- 
regulation 

Students demonstrate autonomy and initiative so that 
minimal attention to the disciplining and regulation of 
student behaviour is required. 

It is possible that learning can be differentiated with each 
student following their own personal learning map 

Quality learning environment: student direction  

Tasks are designed so that students exercise some 
direction over the selection of activities related to their 
learning and the means and manner by which these tasks 
will be done. 

Professional Knowledge 

2: Know the content and how to teach it 

2.1 Content and teaching strategies of the teaching area 

2.2 Content selection and organisation 

2.3 Curriculum, assessment and reporting: use curriculum, 
assessment and reporting to design learning sequences 
and plans 

Professional practice 

3: Plan for and implement effective teaching and 
learning 

3.1 Establish challenging learning goals 

3.2 Plan, structure and sequence learning programs 

3.5 Use effective classroom communication (develop a 
range of verbal and non-verbal communication 
strategies to support student engagement) 

Professional practice 

4: Create and maintain supportive and safe learning 
environments 

4.1 Support student participation 

4.2 Manage classroom activities (demonstrate the capacity 
to organise classroom activities and provide clear 
directions) 

Respond to individual needs 

Learning maps help students to understand what they will 
be learning. Learning maps can be differentiated to 
respond to individual need. The teacher and students 
collaborate to plan, set goals, monitor progress, analyse 
outcomes and build on their learning. 

Use explicit teaching approaches 

Learning intentions are clear statements about the skills, 
knowledge or understandings taught in any lesson. 
Creating a learning map incorporates the learning 
intentions for upcoming lessons, and collaborating with 
students to develop success criteria for learning. 

Engage students 

Learning maps help set up co-constructed expectations 
and norms. Students can self-monitor, be accountable and 
take ownership over their choices and their learning.  

Set high expectations for student achievement 

Creating learning maps with students helps them to see 
that teachers have high expectations for their 
achievement and a range of supports in place to help them 
achieve those expectations. 

Formative Assessment (Wiliam) 

5. Activating learners as owners of their own learning 

 

ACT Education Directorate (2016), Great Teaching By Design: Evidence based practices to improve student outcomes in Canberra’s classrooms, http://www.det.act.gov.au/__data/assets/pdf_file/0006/854466/Great-Teaching-by-Design.pdf   

Australian Institute for Teaching and School Leadership, Australian Professional Standards for Teachers, https://www.aitsl.edu.au/teach/standards 

NSW Department of Education and Training, Quality Teaching in NSW Public Schools, http://www.darcymoore.net/wp-content/uploads/2012/02/qt_EPSColor.pdf 8 Ways and Quality Teaching, http://8ways.wikispaces.com/8ways+and+Quality+Teaching 

Wiliam, D & Leahy, S. 2015. Embedding Formative Assessment: practical techniques for K-12 classrooms. Florida: Learning Sciences International 

 

http://www.det.act.gov.au/__data/assets/pdf_file/0006/854466/Great-Teaching-by-Design.pdf
https://www.aitsl.edu.au/teach/standards
http://www.darcymoore.net/wp-content/uploads/2012/02/qt_EPSColor.pdf
http://8ways.wikispaces.com/8ways%2Band%2BQuality%2BTeaching

