
      CAMPBELL HIGH SCHOOL 
 

UNIT TITLE/FOCUS QUESTION: LAND MANAGEMENT ON NGUNNAWAL/NGUNAWAL COUNTRY YEAR LEVEL: 8 

Subject/Topic Areas/Theme/Band of Development:  
 

AN INTEGRATED HASS/SCIENCE UNIT APPLYING THE 8 WAYS ABORIGINAL PEDAGOGY 

This unit is designed around 6 full-day excursions with local Aboriginal rangers and cultural interpreters. 

Each lesson sequence describes one excursion and the related information and activities that can be 

delivered in the classroom. Contact details for the relevant traditional owners, rangers and cultural 

interpreters are available at the end of this document; teachers cannot engage authentically with this 

curriculum without consulting and collaborating with these key people. 

TIME FRAME: 1-2 Terms 

UNIT DESIGNER: Cara Shipp, Chaydin 
Reid, Adam Shipp, Carly Freeman 

 

ESSENTIAL LEARNING ACHIEVEMENTS/AUSTRALIAN CURRICULUM CONTENT STRANDS: 

 

HASS – LANDFORMS AND LANDSCAPES 

Geomorphic processes that produce landforms, including a case study of at least one landform(ACHGK050) 

 

HASS – CHANGING NATIONS 

Causes and consequences of urbanisation (ACHGK054) 

 

HASS – GEOGRAPHICAL INQUIRY AND SKILLS 

Reflect on their learning to propose individual and collective action in response to a contemporary geographical challenge, taking account of 

environmental, economic and social considerations, and predict the expected outcomes of their proposal (ACHGS062) 

 

SCIENCE – EARTH AND SPACE SCIENCES 

Sedimentary, igneous and metamorphic rocks contain minerals and are formed by processes that occur within Earth over a variety of 

timescales(ACSSU153) 

 

SCIENCE – BIOLOGICAL SCIENCES 

Cells are the basic units of living things; they have specialised structures and functions (ACSSU149) 

Multi-cellular organisms contain systems of organs carrying out specialised functions that enable them to survive and reproduce (ACSSU150)  

SCIENCE – USE AND INFLUENCE OF SCIENCE 

Solutions to contemporary issues that are found using science and technology, may impact on other areas of society and may involve ethical 

considerations (ACSHE135) 

People use science understanding and skills in their occupations and these have influenced the development of practices in areas of human 

activity (ACSHE136) 

http://www.australiancurriculum.edu.au/Curriculum/ContentDescription/ACHGK050
http://www.australiancurriculum.edu.au/Curriculum/ContentDescription/ACHGK054
http://www.australiancurriculum.edu.au/Curriculum/ContentDescription/ACHGS062
http://www.australiancurriculum.edu.au/Curriculum/ContentDescription/ACSSU153
http://www.scootle.edu.au/ec/search?accContentId=ACSSU149
http://www.scootle.edu.au/ec/search?accContentId=ACSSU150
http://www.scootle.edu.au/ec/search?accContentId=ACSHE135
http://www.scootle.edu.au/ec/search?accContentId=ACSHE136


 

ACHIEVEMENT STANDARDS 

 

Science 

By the end of Year 8, students compare physical and chemical changes and use the particle model to explain and predict the properties and 

behaviours of substances. They identify different forms of energy and describe how energy transfers and transformations cause change in simple 

systems. They compare processes of rock formation, including the timescales involved. They analyse the relationship between structure and 

function at cell, organ and body system levels. Students examine the different science knowledge used in occupations. They explain 

how evidence has led to an improved understanding of a scientific idea and describe situations in which scientists collaborated to generate 

solutions to contemporary problems. They reflect on implications of these solutions for different groups in society. 

Students identify and construct questions and problems that they can investigate scientifically. They consider safety and ethics when planning 

investigations, including designing field or experimental methods. They identify variables to be changed, measured and controlled. Students 

construct representations of their data to reveal and analyse patterns and trends, and use these when justifying their conclusions. They explain 

how modifications to methods could improve the quality of their data and apply their own scientific knowledge and investigation findings 

to evaluate claims made by others. They use appropriate language and representations to communicate science ideas, methods and findings in a 

range of text types. 

 

Geography 

By the end of Year 8, students explain geographical processes that influence the characteristics of places and explain how places are perceived 

and valued differently. They explain interconnections within environments and between people and places and explain how they change places 

and environments. They compare alternative strategies to a geographical challenge, taking into account environmental, economic and social 

factors. 

Students identify geographically significant questions from observations to frame an inquiry. They evaluate a range of primary and secondary 

sources to locate useful and reliable information and data. They select, record and represent data and the location and distribution of 

geographical phenomena in a range of appropriate digital and non-digital forms, including maps at different scales that conform to cartographic 

conventions. They analyse geographical maps, data and other information to propose explanations for spatial distributions, patterns, trends and 

relationships, and draw reasoned conclusions. Students present findings, arguments and ideas using relevant geographical terminology and 

digital technologies in a range of appropriate communication forms. They propose action in response to a geographical challenge, taking account 

of environmental, economic and social factors, and predict the outcomes of their proposal. 

 



UNDERSTANDINGS (TAKEN FROM CONTENT DESCRIPTION ELABORATIONS)  
Students will understand: 

• the effects of rock type, weathering, erosion by water and 

wind, and transportation and deposition on the chosen 

landform (ACHGK050) 

• how urbanisation can positively or negatively affect 

environmental quality (for example, carbon emissions and 

water consumption) (ACHGK054) 

• that rocks are a collection of different minerals 

(ACSSU153) 

• the role of forces and energy in the formation of different 

types of rocks and minerals (ACSSU153) 

• that some rocks and minerals, such as ores, provide valuable 

resources (ACSSU153) 

• how Aboriginal people recognise relationships in 

ecosystems by burning to promote new growth, attract 

animals and afford easier hunting and food gathering 

 (ACSHE136) 

ESSENTIAL QUESTIONS 
 

• In what ways do Ngunnawal people belong to this land? 

• How can traditional Aboriginal knowledges and technologies 

improve our scientific and geographical understanding of the land 

today? 

• How do environmental and human processes affect the 

characteristics of places and environments? 

KNOWLEDGE 
Students will know: 

• the stages in the formation of igneous, metamorphic and 

sedimentary rocks, including indications of timescales 

involved (ACSSU153) 

SKILLS (TAKEN FROM CONTENT DESCRIPTION ELABORATIONS) 
Students will be able to: 

• reflect on personal values and attitudes and how these influence 

responses to an issue (i.e. protection of landscapes)  (ACHGS062) 

• propose actions to respond to geographical issues related to 

environmental and economic sustainability (e.g. urbanisation) 

 (ACHGS062) 

• identify a range of common rock types using a key based on 

observable physical and chemical properties(ACSSU153) 

• investigate strategies implemented to maintain part of the local 

environment- bushland/beach/lake/desert/shoreline (ACSHE135) 

• recognise the role of knowledge of the environment and 

ecosystems in a number of occupations (ACSHE136) 

• distinguish plant cells from animal or fungal cells (ACSSU149) 

• distinguish between asexual and sexual reproduction 

 (ACSSU150) 

http://www.australiancurriculum.edu.au/Curriculum/ContentDescription/ACHGK050
http://www.australiancurriculum.edu.au/Curriculum/ContentDescription/ACHGK054
http://www.australiancurriculum.edu.au/Curriculum/ContentDescription/ACSSU153
http://www.australiancurriculum.edu.au/Curriculum/ContentDescription/ACSSU153
http://www.australiancurriculum.edu.au/Curriculum/ContentDescription/ACSSU153
http://www.scootle.edu.au/ec/search?accContentId=ACSHE136
http://www.australiancurriculum.edu.au/Curriculum/ContentDescription/ACSSU153
http://www.australiancurriculum.edu.au/Curriculum/ContentDescription/ACHGS062
http://www.australiancurriculum.edu.au/Curriculum/ContentDescription/ACHGS062
http://www.australiancurriculum.edu.au/Curriculum/ContentDescription/ACSSU153
http://www.scootle.edu.au/ec/search?accContentId=ACSHE135
http://www.scootle.edu.au/ec/search?accContentId=ACSHE136
http://www.scootle.edu.au/ec/search?accContentId=ACSSU149
http://www.scootle.edu.au/ec/search?accContentId=ACSSU150


 
 Literacy 

General 
Capabilities 

 

listen to extended spoken and audio texts, including audio-visual texts, respond to and interpret stated and implied meanings, and evaluate 

information and ideas 

 

navigate, read and view a variety of challenging subject-specific texts with a wide range of graphic representations 

 

interpret and evaluate information, identify main ideas and supporting evidence, and analyse different perspectives using comprehension strategies 

 

use pair, group and class discussions and formal and informal debates as learning tools to explore ideas, test possibilities, compare solutions, rehearse 

ideas and arguments in preparation for creating texts 

 

compose and edit longer sustained learning area texts 

 

control a range of simple, compound and complex sentence structures to record, explain, question, argue, describe and link ideas, evidence and 

conclusions 

 

understand how visual elements create meaning, analyse the effects of different visual elements upon the reader/viewer 

General 
Capabilities 

 

Numeracy ICT Capability Critical and creative thinking  

  locate, retrieve or generate information using 

search facilities and organise information in 

meaningful ways 

 

use appropriate ICT to collaboratively generate 

ideas and develop plans 

clarify information and ideas from texts or images 

when exploring challenging issues 

 

pose questions to probe assumptions and investigate 

complex issues 

 

generate alternatives and innovative solutions, and 

adapt ideas, including when information is limited or 

conflicting 

 

evaluate and justify the reasons behind choosing a 

particular problem-solving strategy 

General 
Capabilities 

 

Ethical behaviour Personal and social capability Intercultural understanding 

analyse the ethical dimensions of beliefs 

and the need for action in a range of 

settings 

 

analyse rights and responsibilities in 

relation to the duties of a responsible 

citizen 

contribute to civil society - analyse personal and 

social roles and responsibilities in planning and 

implementing ways of contributing to their 

communities 

 

understand the importance of maintaining and 

celebrating cultural traditions for the development of 

personal, group and national identities 

 

analyse the dynamic nature of cultural knowledge, 

beliefs and practices in a range of personal, social 

and historical contexts 



Cross-
curriculum 
priorities 

 

Aboriginal and Torres Strait Islander 
histories and culture 

Asia and Australia’s engagement with Asia Sustainability 

Organising Idea 2: Aboriginal and 

Torres Strait Islander communities 

maintain a special connection to and 

responsibility for Country/Place. 

 

Organising Idea 3: Aboriginal and 

Torres Strait Islander Peoples have 

holistic belief systems and are 

spiritually and intellectually connected 

to the land, sea, sky and waterways. 

 

Organising Idea 6: Aboriginal and 

Torres Strait Islander Peoples live in 

Australia as first peoples of Country or 

Place and demonstrate resilience in 

responding to historic and contemporary 

impacts of colonisation.  

 

 

 

 

 

 

 

Organising Idea 2: All life forms, including human 

life, are connected through ecosystems on which they 

depend for their wellbeing and survival. 

 

Organising Idea 3: Sustainable patterns of living rely 

on the interdependence of healthy social, economic 

and ecological systems. 

 

Organising Idea 5: World views are formed by 

experiences at personal, local, national and global 

levels, and are linked to individual and community 

actions for sustainability. 

 

Organising Idea 7: Actions for a more sustainable 

future reflect values of care, respect and 

responsibility, and require us to explore and 

understand environments. 

 

Organising Idea 8: Designing action for sustainability 

requires an evaluation of past practices, the 

assessment of scientific and technological 

developments, and balanced judgements based on 

projected future economic, social and environmental 

impacts. 

 

Organising Idea 9: Sustainable futures result from 

actions designed to preserve and/or restore the 

quality and uniqueness of environments.  

 

 
 
 
 
 
 
 
 



 
 
 
 
 
 
 
 
 
 

ASSESSMENT OPPORTUNITIES 
 
 
Formative assessment: igneous rock, intrusive and extrusive 
https://www.sciencebydoing.edu.au/curriculum/teacher/rock-your-world/lesson-plan/part3/activity2 
 
Formative assessment: rock cycle 
https://www.sciencebydoing.edu.au/curriculum/teacher/rock-your-world/lesson-plan/part6/activity1 
 
Formative assessment: bush tucker scavenger hunt 

• Provide students with a selection of pictures from the Ngunnawal Plant Use book. Give them the opportunity to search 
for the plants in a bush area you are visiting 

(https://www.environment.act.gov.au/cpr/ngunnawal-plant-use-book) 
 
Summative assessment: bush tucker cook book 
(Teachers are encouraged to write their own assignment or test to suit individual teaching programs) 
 
Summative assessment: practical test/creative 3D assignment 
(Teachers are encouraged to write their own assignment or test to suit individual teaching programs) 

• differentiate between the three main types of rocks and provide examples and a description of each 

• identify the forces involved in the creation of each main rock type 

• create a diagrammatic representation of the rock cycle to show their understanding of how the main rock types are related 

• describe the features and uses of a range of significant minerals and the rocks they exist in 

 

Summative assessment: propose a solution to an ethical or environmental issue – developmental impacts on cultural sites, 
impact of urbanisation 
(Teachers are encouraged to write their own assignment or test to suit individual teaching programs) 

 

Other Evidence: 
 

• Participation in program 
excursions 

• Contribution to class 
discussion 

• Worksheets/class notes 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

https://www.sciencebydoing.edu.au/curriculum/teacher/rock-your-world/lesson-plan/part3/activity2
https://www.sciencebydoing.edu.au/curriculum/teacher/rock-your-world/lesson-plan/part6/activity1
https://www.environment.act.gov.au/cpr/ngunnawal-plant-use-book


YEAR 8 SATISFACTORY (C GRADE) WORK SAMPLE (http://docs.acara.edu.au/curriculum/worksamples/Year_8_Science_Portfolio_Satisfactory.pdf)  

  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

http://docs.acara.edu.au/curriculum/worksamples/Year_8_Science_Portfolio_Satisfactory.pdf


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 
 
 
 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 
 
 
 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

CULTURAL INTEGRITY USING 8 WAYS PEDAGOGY 

Best practice in these areas enhance ALL students’ learning 

8 ways pedagogy developed and managed by Western NSW Regional Aboriginal Education Team, NSW Dept. of Education, http://8ways.wikispaces.com   

 

Do you know any good stories 
about this topic that would help 
students understand the topic 
better? (anecdotes, legends, movie 
stories etc.)  Yarn and tell stories 
as a way into the learning. 

How does the topic relate to the community context? 
Is the knowledge in this topic currently used locally? If 
not, what does the community have in its place? How 
might this new knowledge be used by your students 
to benefit the community?  Where possible, find ways 

to make the new knowledge benefit local community 

through presentations, projects, etc. 

Where does the new knowledge come from? What is 
the land and climate like there? Are there similarities to 
your local land context? Can the knowledge be applied 
in the same way to our land and climate context here? 
Are there any possible environmental impacts of 
applying this knowledge?  Use natural metaphors from 

the local landscape to reinforce the learning.  

What are the features, structures, rules, codes and 
basic components of the unit/texts that students 
will have to learn? 

How can you work with these kinaesthetically (e.g. 
sequencing cards)? Visually (e.g. diagrams, 
symbols as memory aids)? Introspectively (e.g. 
aspects requiring personal reflection)? 
 

What work will students be 
producing to pass this course? 
What are the 
texts/genres/forms/ 
performances? (e.g. dance, 
essay, report, equation) 
What models of these 
items/texts can you provide? 
We work from wholes to 
parts, watching and then 
doing. 
How will you model and scaffold 
the skills students need to 
complete/reproduce their own 
versions of these items? What 
opportunities will students have 
to observe and imitate? 
 
Non-linear: Producing 
innovations and 
understanding by thinking 

laterally. 

Create a shared 

image (concrete or 

visualised) of the 

pathway the 

learning is taking.  

A ‘timeline’ of your 

learning. 

Use non-verbal methods 
as well – reflection, 
demonstration, hands-
on practical, etc. 
Encourage non-verbal 
systems of feedback 
from students – 
gestures, facial cues 
etc.  

 

This information 
compiled by Cara Shipp, 
Campbell High School, 
ACT, 2017 

http://8ways.wikispaces.com/


LEARNING SEQUENCE AND LESSON GOALS 

LESSON SEQUENCE 1:  THEODORE GRINDING GROOVES AND THE COTTER 

ACTIVITY/CONTENT/RESOURCES 8 WAYS 
1. THEODORE GRINDING GROOVES CULTURAL SITE 

 
Grinding grooves are where Aboriginal people shaped and sharpened stone axes by grinding them against an outcrop of 

stone. 

 

The most important environmental variable in the location of grinding grooves is the surface geology. The rock has to be of a 

suitable type for grinding, such as sandstone. Sandstone is not prevalent in the Canberra region, so granite was often used. 

 

Proximity to water is another factor that is important, but several grinding groove sites in the ACT are located hundreds of 

metres from water. This suggests that the people using the resource had a method of transporting water to the sites, such as 

bank or wood, or they were only utilised during flood or rain. 

 

https://www.environment.act.gov.au/__data/assets/pdf_file/0004/988960/Background-Information-Umbagong-District-Park-

Grinding-Grooves,-Latham.pdf  

 

https://www.vic.gov.au/system/user_files/Documents/av/AxeGrindingGrooves.pdf 

 

Possible follow up activities  - Science unit, Earth and Space Sciences  

Identifying different types of rock – sedimentary, igneous, metamorphic + how rocks are made up of minerals 

https://stonenetwork.com/rocks-igneous.html 

 

http://splash.abc.net.au/res/teacher_res/17-earth-rocks.html 

 

Identifying the physical and chemical properties of rocks 

http://rocks.comparenature.com/en/granite-vs-sandstone/comparison-1-8-0 

 

Learning about the Rock cycle 

http://splash.abc.net.au/home#!/media/30582/earth-s-rocks  

 

The above activities are also outlined in the Rock your world unit, “Science by Doing”, on scootle site - 

https://www.sciencebydoing.edu.au/curriculum/student/rock-your-world/digital/unit-map  

 

 
 
 
 
 
Community links: 

Importance of this knowledge for 

current communities establishing 

their connections and custodianship 

of land 
 
 
 
 
Land links: where the knowledge 

comes from and the environmental 

impacts of this knowledge 

(indication of location of certain rock 

types and minerals) 

 
 
 
 
 
Non-verbal: hands on practical work 

 

 

 

 

Symbols & Images: visual aids to 

learn about different types of rocks 

 

https://www.environment.act.gov.au/__data/assets/pdf_file/0004/988960/Background-Information-Umbagong-District-Park-Grinding-Grooves,-Latham.pdf
https://www.environment.act.gov.au/__data/assets/pdf_file/0004/988960/Background-Information-Umbagong-District-Park-Grinding-Grooves,-Latham.pdf
https://www.vic.gov.au/system/user_files/Documents/av/AxeGrindingGrooves.pdf
https://stonenetwork.com/rocks-igneous.html
http://splash.abc.net.au/res/teacher_res/17-earth-rocks.html
http://rocks.comparenature.com/en/granite-vs-sandstone/comparison-1-8-0
http://splash.abc.net.au/home#!/media/30582/earth-s-rocks
https://www.sciencebydoing.edu.au/curriculum/student/rock-your-world/digital/unit-map


2. BUSH TUCKER IN THEODORE; THE COTTER GRASS TREE SITE FOR PLANT IDENTIFICATION 

Plant identification and discussion of traditional uses 

 

The ACT region has a range of habitat types such as grasslands, rivers, lakes, forests, swamps and woodlands. These provide 

different types of food, medicines, tools and other resources to Aboriginal people.  

 

Discover the connections between the grasslands, wildflowers and insects. Explore the insect biodiversity of the grassland 

habitat. 

 

> Take photographs and make notes. As a class, create a poster or digital display of local indigenous plants. 

 

Possible Follow up activities 

> Discuss how foods available to us commercially differ from bush tucker foods. Students can work in groups to choose five 

different foods and find out from their local supermarket, grocery store or farmers' market where these foods come from, 

how far they have to travel, how long it takes from when they are harvested to getting them home, and what is used (if 

anything) to preserve them.  

> Watch the film clip 'My survival as an Aboriginal' and discuss the pros and cons of being able to find food in the bush as 

opposed to buying it. 

> Work with your local Aboriginal group to talk about the foods that were eaten traditionally in the local area and compare 

with your findings about commercially available foods. 

> Categorise the bush foods into the different food groups. Place the bush foods on the food pyramid poster. Discuss as a 

class how many foods are in the healthy and how many in the not-so-healthy categories. How does this compare to the 

present-day food pyramid poster? 

> Investigate how bush tucker is being used today. Look at the Outback pride website to see the range of foods that are 

being grown and the communities involved in the project. 

> Students, working in groups, find recipes that use traditional bush foods (enter 'bush tucker' into search engine) and 

create a class cookery book (note that you will need to obtain permission to use where required and acknowledge the 

source of recipes!). 

> Launch the cookery book in the school or to your wider community. Consider making and serving some of the recipes 

at the launch. 

 

Ngunnawal Plant Use Book 

https://www.environment.act.gov.au/cpr/ngunnawal-plant-use-book 

Nutritional value of bush food 

http://www.canberratimes.com.au/act-news/bush-tucker-something-to-get-your-teeth-into-20120101-1tjav.html 

 
 
 
 
 
Community links: 

Importance of this knowledge for 

current communities to re-establish 

sustainable practices 

 

 
 
 
 
Land links: where the knowledge 

comes from and the environmental 

impacts of this knowledge 

(sustainability and food security)  

 

 
 
 
 
 
Non-verbal: hands on practical work 

 

 
 
 
 
 

Non-linear: producing innovations 

and thinking laterally  

https://www.environment.act.gov.au/cpr/ngunnawal-plant-use-book
http://www.canberratimes.com.au/act-news/bush-tucker-something-to-get-your-teeth-into-20120101-1tjav.html


Bush tucker at the vanguard in diabetes fightback on Eyre Peninsula, www.abc.net.au/local/photos/2010/12/10/3090310.htm 

Bush tucker is healthy food, www.nt.gov.au/westmacs/stories/culture/all/123 

Chefs embrace bush tucker, www.outbackpride.com.au/news/advertiser-december-2006 

The bush tucker diet: a nutritional analysis, www.survival.org.au/bush_tucker_diet.php 

Wet Tropics: Aboriginal food resources 

Traditional Aboriginal food resource poster, http://wettrt.customers.hosting-

toolkit.net/rainforest_explorer/Resources/Documents/4to7/AboriginalFoodResource.pdf –. there is also an activity booklet 

available on the site 

Tropical Topics: Bush tucker, http://wettrt.customers.hosting-

toolkit.net/rainforest_explorer/Resources/Documents/TropicalTopics/Bushtucker.pdf – stresses dangers of trying unknown 

foods 

Commercial bush food producers 

Outback Pride, www.outbackpride.com.au 

Tumbeela, www.tumbeela.com/ 

Other resources 

Aboriginal bush foods, www.rbgsyd.nsw.gov.au/plant_info/aboriginal_bush_foods 

Aboriginal use of native plants, http://sydney.edu.au/science/uniserve_science/school/curric/stage4_5/nativeplants/gallery/ 

Education Services Australia, My survival as an Aboriginal (Scootle R7246), 

www.scootle.edu.au/ec/viewing/R7246/index.html 

The use of plants by Australian Aboriginal people, www.anbg.gov.au/gardens/plantinfo/Aboriginal-plant-use.html 

 

3. COTTER, RIVER: MAKING CLAP STICKS 

 

Students are taught which trees are best for this practice (plant identification and understanding of plant properties) and are 

taught how to carve clapsticks. 

 

Most Aboriginal technologies had many uses; clapsticks could also be used for digging sticks to find bushtucker, or as objects 

to trade. 

 

 
 

 
 
Land links: where the knowledge 

comes from and the environmental 

impacts of this knowledge 

http://www.abc.net.au/local/photos/2010/12/10/3090310.htm
http://www.nt.gov.au/westmacs/stories/culture/all/123
http://www.outbackpride.com.au/news/advertiser-december-2006
http://www.survival.org.au/bush_tucker_diet.php
http://wettrt.customers.hosting-toolkit.net/rainforest_explorer/Resources/Documents/4to7/AboriginalFoodResource.pdf
http://wettrt.customers.hosting-toolkit.net/rainforest_explorer/Resources/Documents/4to7/AboriginalFoodResource.pdf
http://wettrt.customers.hosting-toolkit.net/rainforest_explorer/Resources/Documents/TropicalTopics/Bushtucker.pdf
http://wettrt.customers.hosting-toolkit.net/rainforest_explorer/Resources/Documents/TropicalTopics/Bushtucker.pdf
http://www.outbackpride.com.au/
http://www.tumbeela.com/
http://www.rbgsyd.nsw.gov.au/plant_info/aboriginal_bush_foods
http://sydney.edu.au/science/uniserve_science/school/curric/stage4_5/nativeplants/gallery/
http://www.scootle.edu.au/ec/viewing/R7246/index.html
http://www.anbg.gov.au/gardens/plantinfo/Aboriginal-plant-use.html


Aboriginal tools and technologies 

http://www.australia.gov.au/about-australia/australian-story/austn-indigenous-tools-and-technology 

 

http://archive.lls.nsw.gov.au/__data/assets/pdf_file/0010/495730/archive-aboriginal-sites.pdf 

 

Uses of Acacia 

http://worldwidewattle.com/infogallery/utilisation/aboriginal.php 

 

(sustainability by making several 

uses of a material)  

 

 
 
 
 
 
Non-verbal: hands on practical work 

 
 
 
 
 
 

Deconstruct/reconstruct: show a 

finished product, break down the 

steps, model, students watch and 

then do.   

 
4. HOW CULTURAL SITES ARE MANAGED, MANAGEMENT OF PINE FOREST (COLLECTING SEED  FOR PROPAGATION) 

 
 

Students will learn about the input of Indigenous rangers and interest groups in ACT Parks & Conservation work, 

understanding the notion of “caring for country” responsibilities. 

 

http://www.environment.act.gov.au/cpr/indigenous_nrm 

 

http://www.environment.act.gov.au/__data/assets/pdf_file/0004/575122/NRM_Aboriginal_Curriculum.pdf  

 

http://www.environment.act.gov.au/parks-conservation/caring_for_ngunnawal_country  

 

http://www.tccs.act.gov.au/__data/assets/pdf_file/0004/396904/Aboriginal_Cultural_Heritage_of_the_ACT.pdf 

 

http://www.tccs.act.gov.au/__data/assets/pdf_file/0009/529416/Yankee-Hat-Rock-Art-Site-brochure.pdf 

 

 

 
 
 
 
Community links: Importance of this 

knowledge for current communities 

to conserve culture 

 
 
 
 
Land links: where the knowledge 

comes from and the environmental 

impacts of this knowledge 

(sustainability) 

http://www.australia.gov.au/about-australia/australian-story/austn-indigenous-tools-and-technology
http://worldwidewattle.com/infogallery/utilisation/aboriginal.php
http://www.environment.act.gov.au/cpr/indigenous_nrm
http://www.environment.act.gov.au/__data/assets/pdf_file/0004/575122/NRM_Aboriginal_Curriculum.pdf
http://www.environment.act.gov.au/parks-conservation/caring_for_ngunnawal_country
http://www.tccs.act.gov.au/__data/assets/pdf_file/0004/396904/Aboriginal_Cultural_Heritage_of_the_ACT.pdf
http://www.tccs.act.gov.au/__data/assets/pdf_file/0009/529416/Yankee-Hat-Rock-Art-Site-brochure.pdf


 

 

LESSON SEQUENCE 2:  EXPLORING GUNGAHLIN 

ACTIVITY/CONTENT/RESOURCES 8 WAYS 
1. SCAR TREES IN CRACE – HIGHEST NUMBER IN CANBERRA & BONNER EXAMPLE – DEVELOPMENTAL IMPACTS 

 
 

Students will be shown scarred trees and engage in discussion about what they reveal about Aboriginal life as well as what the 

developmental impacts are on these trees where new suburbs are being built. 

 

Scarred trees exhibit scars caused by the removal of bark used in the manufacture of shields, canoes, containers or shelters. 

Scarred trees are of high cultural significance to the Aboriginal community, providing physical evidence of past Aboriginal 

occupation.  

 

Further information about scarred trees 

http://www.environment.nsw.gov.au/resources/cultureheritage/ScarredTreeManual.pdf  

 

http://www.canberratracks.act.gov.au/heritage-trails/track-5-gungahlin/crace-scarred-tree  

 

http://www.nma.gov.au/audio/transcripts/NMA_Ngunawal_culture_and_country_20170419.html 

 

Links between archaeology – dendrochronology – and scarred trees (dendrochronology overview done in introduction to the 

Ancient Past in HASS Year 7) 

http://mickmorrison.com/2012/10/23/dating-aboriginal-scarred-trees-in-north-eastern-australia/ 

 

 

 
 
 
Community links: Importance of this 

knowledge for current communities 

establishing their connections and 

custodianship of land 
 
 
 
 
Land links: where the knowledge 

comes from and the environmental 

impacts of this knowledge 

(considering developmental impacts) 

 

 
 
 
 
 
Non-verbal: hands on practical work 

 

 

 

 

 

Symbols & Images: visual aids to 

learn about different uses of trees 

and different markings 

http://www.environment.nsw.gov.au/resources/cultureheritage/ScarredTreeManual.pdf
http://www.canberratracks.act.gov.au/heritage-trails/track-5-gungahlin/crace-scarred-tree
http://www.nma.gov.au/audio/transcripts/NMA_Ngunawal_culture_and_country_20170419.html
http://mickmorrison.com/2012/10/23/dating-aboriginal-scarred-trees-in-north-eastern-australia/


2. RED OCHRE QUARRY 

Students will view interpretive signs explaining the local clan groups, their name history, and what a clan group means 

 

Students will learn about the iron ore extracted by Europeans in this area pointing to the joint history of the area and the 

different minerals available. 

 

“Gubur Dhaura is the Ngunnawal name for ‘ochre ground’. In the past the Ngunnawal people invited other tribal groups here 

to acquire ochre for ceremonies, trade and other purposes. 

Early European settlers were also drawn here for its geological features, namely iron ore, gold and kaolin (pipeclay). The 

kaolin was extracted for local whitewashing of houses and used by the Canberra Brickworks. 

The site, which covers about 6 hectares, is elevated giving a scenic vista that allows a visual panorama of all major mountains 

and mountain ranges in the Gungahlin basin. The site also forms an integral part of the cultural significance to the Ngunnawal 

people”. (http://www.canberratracks.act.gov.au/heritage-trails/track-5-gungahlin/gubur-dhaura)  

 

Possible follow up activities  - Science unit, Earth and Space Sciences  

As noted previously: 

Identifying different types of rock – sedimentary, igneous, metamorphic + how rocks are made up of minerals 

https://stonenetwork.com/rocks-igneous.html 

 

http://splash.abc.net.au/res/teacher_res/17-earth-rocks.html 
 

Also - Geography 

 

Impact of mining: 

http://www.oresomeresources.com/resources_view/resource/worksheet_fruit_cake_mining/section/resources/parent//category/ 

 
 

 

 
 
 
Community links: Importance of this 

knowledge for current communities 

understanding the multiple 

connections by Aboriginal and 

European groups to the site; impact 

of mining 
 
 
 
 
Land links: where the knowledge 

comes from and the environmental 

impacts of this knowledge 

(indication of location of certain 

rock types and minerals) 

 
 
 
 
 
Non-verbal: hands on practical work 

 

 

 

 

Symbols & Images: visual aids to 

learn about different types of rocks 

 
 
 
 

Story sharing: historical narratives 

 

http://www.canberratracks.act.gov.au/heritage-trails/track-5-gungahlin/gubur-dhaura
https://stonenetwork.com/rocks-igneous.html
http://splash.abc.net.au/res/teacher_res/17-earth-rocks.html
http://www.oresomeresources.com/resources_view/resource/worksheet_fruit_cake_mining/section/resources/parent/category/


3. MULLIGAN’S FLAT ANIMAL SANCTUARY 

 

Students will learn the story of Bettong and how to identify animal tracks. 

 

“The Tasmanian or Eastern Bettong was once widespread in the southeast of mainland Australia. They were once so abundant 

in the Canberra district that they were considered an agricultural pest, but became extinct soon after 1900 following the spread 

of the fox. Bettongs feed primarily on underground fungi and tubers. Their digging and transport of soil microorganisms plays 

a central role in soil health. 

Reasons for reintroduction: 

• Fundamental role in rejuvenating soils that underpin the entire woodland ecosystem. 

• Establish a mainland source of animals for further reintroductions, thereby eliminating the need to draw on the wild 

Tasmanian population in the future. 

• Insurance population should foxes become established in Tasmania 

A reintroduction plan has been developed and translocation of animals from Tasmania commenced in 2011 in collaboration 

with the Tasmanian Park Service (Department of Water, Primary Industries and the Environment). The first bettongs were 

received at Tidbinbilla Nature Reserve during the second half of 2011. Eastern Bettongs were re-introduced to the Sanctuary 

in 2012.” (https://mulligansflat.org.au/)  

 

Possible follow up activities  - Geography 

 

See the Mulligans flat website for videos of some of the animals 

https://mulligansflat.org.au/restoring/#1455857220453-d265c172-d00b 

 

Sustainability resource: 

http://www.resources.det.nsw.edu.au/Resource/Access/0caeeeda-318d-4c3c-896b-66249c1e8d31/1 

 

Science   

This is revision for Year 7 Interactions between organisms, including the effects of human activities can be represented by 

food chains and food webs (ACSSU112).  

 

 
 

 
 
 
Community links: Importance of this 

knowledge for current communities 

understanding the role of the 

sanctuary and the importance of 

conservation initiatives 
 
 
 
 
Land links: where the knowledge 

comes from and the environmental 

impacts of this knowledge (impacts 

of imbalances in ecosystem) 

 

 
 
 
 
 
Non-verbal: hands on practical work 

 

 

 

 

 

 

 

 

https://mulligansflat.org.au/
https://mulligansflat.org.au/restoring/#1455857220453-d265c172-d00b
http://www.resources.det.nsw.edu.au/Resource/Access/0caeeeda-318d-4c3c-896b-66249c1e8d31/1


LESSON SEQUENCE 3:  PROPAGATION 

ACTIVITY/CONTENT/RESOURCES 8 WAYS 

1. SEED PROPAGATION 

 
 

Students will visit Greening Australia nursery and learn how to propagate native plants, observing the different stages of the 

plant growth cycle. 

 

General biology 

https://www.bbc.co.uk/education/guides/zs4tyrd/revision/3 

Propagating Australian Natives 

https://www.anbg.gov.au/PROPGATE/plant01.htm 

 

Aboriginal use of fire to encourage seed germination 

https://www.anbg.gov.au/gardens/education/programs/pdfs/aboriginal_plant_use_and_technology.pdf  

http://www.abc.net.au/gardening/stories/s3135335.htm 

http://plantsinaction.science.uq.edu.au/edition1/?q=content/19-2-1-plant-responses-re-and-smoke 

https://landcareaustralia.org.au/project/traditional-aboriginal-burning-modern-day-land-management/ 

 

 

 
 

 
 
 
Community links: Importance of this 

knowledge for current communities 

understanding the importance of 

plant regeneration for maintaining 

ecosystems 
 
 
 
 
Land links: where the knowledge 

comes from and the environmental 

impacts of this knowledge 

(understanding role of fire) 

 

 
 
 
 
 
Non-verbal: hands on practical work 

2. BOTANIC GARDENS  

Students will visit the National Botanic gardens and learn of the traditional significance of the area.  Situated at the foot of 

Black Mountain this area holds great significance to the Ngunnawal people. Large ‘bora’ or ceremonial grounds once existed 

where the entrance gates and carpark sit today.  Students will be taken on a walk through the ‘rainforest gully’ and experience 

the impressive micro climate which has been created specifically for rainforest flora to thrive.  The walk eventually links up 

with the Indigenous plant trail. Students continue on this trail learning about traditional Aboriginal uses of plants across 

Australia. Learn more about Bora grounds and their connection to astronomy here.  You could also link this with 

biomes/ecosystems. 

 

 

 

 

 

Land links           Non-verbal 

https://www.bbc.co.uk/education/guides/zs4tyrd/revision/3
https://www.anbg.gov.au/PROPGATE/plant01.htm
https://www.anbg.gov.au/gardens/education/programs/pdfs/aboriginal_plant_use_and_technology.pdf
http://www.abc.net.au/gardening/stories/s3135335.htm
http://plantsinaction.science.uq.edu.au/edition1/?q=content/19-2-1-plant-responses-re-and-smoke
https://landcareaustralia.org.au/project/traditional-aboriginal-burning-modern-day-land-management/
http://aboriginalastronomy.blogspot.com.au/2014/01/bora-ceremonial-grounds-and-milky-way.html


LESSON SEQUENCE 4:  ARBORETUM 

ACTIVITY/CONTENT/RESOURCES 8 WAYS 

1. MUNUNJA THE BUTTERFLY 

 
 

Students will view the Mununja the Butterfly Garden and learn the story, as well as appreciate the uses of the plants chosen 

for inclusion in the garden. The following information is from the National Aboretum website. The garden was donated by 

the Mackay and Waldren families and designed by Jim Fogarty for Garawana Creative. 

https://www.nationalarboretum.act.gov.au/living-collection/gallery-of-gardens/mununja-the-butterfly-garden. 

 

“Mununja the Butterfly Garden depicts a dreamtime story of the Ngunawal people, the custodians of the land that includes Canberra and the site 
of the National Arboretum. 

The story of Mununja the Butterfly, as told by Ngunawal elder Don Bell, has been provided by Tyronne Bell. Other traditional custodians have 
also been consulted to ensure appropriate depiction of cultural intellectual property, via Charles Solomon at Garawana Creative. Plants have 
been selected for cultural significance and for their relevance in providing habitat or food source for butterflies. There is an emphasis on plants 
that grow naturally in the ACT area and surrounds. 

The layout, colour and shapes of the  garden reference the geometric scales on butterfly wings, in particular the  Orchard swallowtail butterfly 
(Papilio aegeus), and the Common crow butterfly  (Euploea core), both found along the east coast of Australia. 

As well as  providing private contemplative spaces and public space for functions, the  garden provides opportunities for cultural dialogue, 
education, indigenous  engagement and inspiration. 

Mununja the Butterfly is the story  of a young Aboriginal girl who was changed into a butterfly so that she could  avoid marrying the evil Gunga. 
Gunga possessed great powers and would always  prevent Mununja from marrying the boy she loved. With the help of Narja, the  good spirit 
butterfly, Mununja was able to remain near her family and her  country forever, as a beautiful butterfly. 

Set on the banks  of the Burrinjuck River, the characters and landscape celebrate the diversity  of plant and animal species in the environment 
before non-indigenous people  settled there. The story of Mununja has been told for generations and will  probably be told for many more.” 

Plants have been selected to provide habitat and food for butterflies, and for their cultural significance, with an emphasis  on plants that grow 
naturally in the ACT and surrounds. 

Species list 

Trees 
Botanical 
name 

Common 
name Cultural notes 

Relevance to 
butterflies 

Acacia dealbata Silver wattle Gum is dissolved in water to make a sweet drink or mixed with ash to make a resin. Nectar attracts 

 

 
 
 
Community links: Importance of this 

knowledge for current communities 

understanding local creation stories 
 
 
 
 
Land links: where the knowledge 

comes from and the environmental 

impacts of this knowledge (uses of 

plants chosen for biodiversity) 

 
 
 
 
 
Non-verbal: hands on practical work 

 

 

 

 

Symbols & Images: visual 

representation of story in garden 

form 

 
 
 
 

Story sharing: local creation narratives 

https://www.nationalarboretum.act.gov.au/living-collection/gallery-of-gardens/mununja-the-butterfly-garden


Wood used to make stone axe handles and digging sticks. Bark makes course rope 
and string. Seeds ground for flour. 

butterflies. 

Allocasuarina 
verticillata 

Drooping 
she-oak 

Wood used to make boomerangs and other implements like axe handles. Young 
shoots and cones chewed to induce salvia when low on water. Cones used as 
children's toys. 

Habitat. 

Shrubs 

Botanical name Common name Cultural notes 
Relevance to 
butterflies 

Bursaria spinosa Sweet bursaria Contains esculin. The esculin can be extracted and used 
as an ultraviolet screen in suntan lotions. 

Flowers are an 
important source of 
nectar for butterflies. 

Callistemon sieberi River bottlebrush Callistemon species had roles as traditional bush 
medicines including uses as antiseptic agents. Flowers can 
be soaked in water for sweet drink. Attracts birds that can 
be hunted. 

Flowers attract 
butterflies. 

Grevillea arenaria Nepean spider flower Larger Grevillea flowers were sucked for nectar . Nectar attracts 
butterflies. 

Indigofera australis Austral indigo Leaves were crushed and added to water to kill or stun fish 
and eels. Pink flowers used to make dye. 

Flowers attract 
butterflies. 

Philotheca myoporoides Long leaf wax flower Occurs naturally in the ACT area. Flowers attract 
butterflies. 

Westringia fruticosa Jervis gem coastal rosemary Hybrid of W. fruticosa that occurs on the east coast. Flowers attract 
butterflies. 

Accent, ground covers and climbers 
Botanical name Common name Cultural notes Relevance to butterflies 

Dianella revoluta Blue flax lily Leaves were used to weave baskets, eel traps and string. 
Fruit when blue and ripe can be eaten and sweet to taste. 
Leaves esp D. caerulea used as a whistle to mimic sick 
birds that attract snakes that are eaten. 

Clumping plants attract 
butterflies and some species 
of moth larvae feed on roots. 

Gahnia siberiana Cape jessamine The seeds were ground into a paste to make a simple 
bread. Leaves were dried and used for basket weaving. 

Important, sometimes 
exclusive, food plants for 
caterpillars of several 
butterflies. 

 



Grevillea lanigera Prostrate woolly grevillea Flowers were sucked for nectar. Nectar attracts butterflies. 

Hardenbergia violacea Native sarsparilla The leaves were boiled by Aboriginal people to obtain a 
sweet tea or drink. Also used as mouthwash for ulcers and 
to treat chest infections. Flowers used to make dye and 
eaten to treat liver and kidney complaints. 

Flowers attract butterflies 
and other small insects. 

Lomandra longifolia Mat rush Leaves were used to weave baskets, eel traps and string. 
Also the white stem was chewed for its hydration. Roots 
used to treat bites and stings. Seeds ground to make flour 
or mixed with honey for protein food. 

Clumping plants attract 
butterflies and some species 
of moth larvae feed on roots. 

Myoporum parvifolium Creeping boobialla Not known. Provides habitat and flowers 
attract butterflies. 

Wahlenbergia gloriosa Royal bluebell The petals of the small flowers are edible but not 
particularly tasty. 

Provides habitat and flowers 
attract butterflies. 

 

 

2. SIGNIFICANCE OF BLACK MOUNTAIN  

 

Black Mountain was a traditional meeting place and place of ceremony. It is a rich source of food and most of the plants on 

black mountain can be propagated by fire. Traditional Aboriginal management of the mountain included regular burnings. 

Some sources say that the mountain was named “Black Hill” on notes by surveyor Robert Hoddle in 1832, because of the 

charred appearance after a burning. 

 

General information 

http://www.friendsofblackmountain.org.au/Black-Mountain-Woodland-Walk-History 

 

http://www.canberratracks.act.gov.au/heritage-trails/track-3-looking-at-canberra/black-mountain 

 

Bushtucker on Black Mountain – Adrian Brown, Ngunnawal elder 

https://www.youtube.com/watch?v=S2KtAJGuBDo 

 
 
 
 
Land links: where the knowledge 

comes from and the environmental 

impacts of this knowledge 

(biodiversity and use of fire to 

manage land) 

 
 
 
 
 
Non-verbal: hands on practical work 

 

 
 
 
 

Story sharing: historical narratives 

http://www.friendsofblackmountain.org.au/Black-Mountain-Woodland-Walk-History
http://www.canberratracks.act.gov.au/heritage-trails/track-3-looking-at-canberra/black-mountain
https://www.youtube.com/watch?v=S2KtAJGuBDo


 

 

 

LESSON SEQUENCE 5:  TIDBINBILLA AND WETLANDS 

ACTIVITY/CONTENT/RESOURCES 8 WAYS 
1. TIDBINBILLA - BIRRIGAI ROCK SHELTER & WETLANDS 

 
 

The name Tidbinbilla is derived from the Ngunnawal word 'Jedbinbilla' - a place where boys were made men. Birrigai takes 

its name from the Ngunnawal word for ‘laughter/to laugh’. 

It is thought that the area around Tidbinbilla was highly prized for its supply of the delicious bogon moth, which was shaken 

and teased out from under rocky overhangs, and then roasted. 

A small area of the floor of Birrigai rock shelter was excavated in 1986 and bone, shell and charcoal pieces were found, left 

by Aboriginal people camping in the shelter at least 21,000 years ago. Previous scientific knowledge dated Aboriginal 

occupation of the Australian Alps region as up to 3000 years ago (Here is an opportunity to discuss how Scientific knowledge 

has changed peoples’ understanding of the world and is refined as new evidence becomes available (ACSHE134)) 

At the time of occupation, the region was in an Ice Age and the area was covered in snow for half of the year. Aboriginal 

people would move into the valley during this time and back up to the mountains in summer (when bogon moth was abundant 

and the rock shelter provided cool respite from the sun). 

Consider creation stories – notion of spirit ancestors who shaped the landscape and gave stories and ceremonies to teach lore 

(https://www.environment.act.gov.au/__data/assets/pdf_file/0009/906795/Aboriginal_Cultural_Heritage_of_the_ACT.pdf)  

 

After touring the Birrigai shelter, students will walk through Tidbinbilla’s wetlands and consider the role of wetlands in 

conservation (eg platypus). Get a ‘duck’s eye view’ of the wetlands in the below water-level weir, search for platypus along 

the boardwalk, scramble over the granite outcrops, see research in action at the Vet centre and get up close and personal with 

our reptiles. 

http://www.abc.net.au/news/2017-05-31/platypus-populations-under-threat-researchers-warn/8575816 

http://www.conservationinstitute.org/platypus-facts/ 

Follow up work - Geography links 

Stories about the landscape – local elders 

http://www.nma.gov.au/encounters_education/community/canberra  

 
 
 
 

Community links: Importance of this 

knowledge for current communities 

understanding spiritual and cultural 

importance of particular places 
 
 
 
 
Land links: where the knowledge 

comes from and the environmental 

impacts of this knowledge 

(indication of location of certain rock 

types and minerals; understanding of 

the importance of conservation; 

consideration of food security and 

sustainability) 

 
 
 
 
Non-verbal: hands on practical work 

 

 
 
 
Story sharing: historical narratives 

http://www.australiancurriculum.edu.au/Curriculum/ContentDescription/ACSHE134
https://www.environment.act.gov.au/__data/assets/pdf_file/0009/906795/Aboriginal_Cultural_Heritage_of_the_ACT.pdf
http://www.abc.net.au/news/2017-05-31/platypus-populations-under-threat-researchers-warn/8575816
http://www.conservationinstitute.org/platypus-facts/
http://www.nma.gov.au/encounters_education/community/canberra


You can also do some preparation for the “Food Security” unit in Year 9. Students can consider the idea of “food miles” and 

how we are now being urged to grow and eat local produce to increase food security. Compare the current situation with 

traditional Aboriginal practices of moving from season to season in order to live where the climate and food would support 

them. 

https://www.foodmiles.com/ 

https://www.sbs.com.au/shows/foodinvestigators/listings/detail/i/1/article/2941/Food-Miles  

http://theconversation.com/grow-your-own-making-australian-cities-more-food-secure-8021  

Follow up work - Science links – Earth and Space sciences 

Geology of Tidbinbilla, esp. the granite outcrops.  

https://www.archives.act.gov.au/__data/assets/pdf_file/0011/562583/Geology_of_Tidbinbilla.pdf 

 

 

LESSON SEQUENCE 6:  YANKEE HAT  

ACTIVITY/CONTENT/RESOURCES 8 WAYS 

1. ROCK ART 

 
 

Students will learn about the significance of rock art. 

 

“The only currently known Aboriginal rock art sites in the ACT occur in Namadgi National Park and Tidbinbilla Nature 

Reserve. The Yankee Hat art sites are located within Namadgi in the Gudgenby Valley, (approximately 30 km south-west of 

the town ship of Tharwa and 90 mins drive from the centre of Canberra) in a complex of boulders situated at the foot of 

Yankee Hat Mountain. Carbon dating of the camp-site deposits in the Yankee Hat rock shelter show that Aboriginal people 

began using the shelter earlier than 800 years ago. Evidence from nearby sites suggests that people were camping in the area, 

and presumably painting, as long as 3,700 years ago.” 

(https://www.environment.act.gov.au/__data/assets/pdf_file/0009/906795/Aboriginal_Cultural_Heritage_of_the_ACT.pdf)  

 

“Aboriginal art sites usually occur in rock shelters which protect them from wind, water and sunshine. Art sites may include 

paintings or engravings. Some art may have had a ceremonial or ritual purpose, while other art may have been produced for 

more domestic purposes. The only currently known art sites in the ACT occur in Namadgi National Park and the Tidbinbilla 

Nature Reserve, although there are rumours that there is an art site in limestone caves deep under Canberra's City centre. 

The Yankee Hat Rock Art is located in Gudgenby Valley in Namadgi National Park which is approximately 30 km southwest 

of Tharwa and 90 minutes from Canberra. The art is located on the central zone of the rear wall of a rock shelter which has 

 
 
 
 

Community links: Importance of this 

knowledge for current communities 

understanding spiritual and cultural 

importance of particular places 
 
 
 
 
Land links: where the knowledge 

comes from and the environmental 

impacts of this knowledge (use of 

scientific processes to provide 

insight into connections to land and 

Aboriginal history of the area) 

https://www.foodmiles.com/
https://www.sbs.com.au/shows/foodinvestigators/listings/detail/i/1/article/2941/Food-Miles
http://theconversation.com/grow-your-own-making-australian-cities-more-food-secure-8021
https://www.environment.act.gov.au/__data/assets/pdf_file/0009/906795/Aboriginal_Cultural_Heritage_of_the_ACT.pdf


protected it from regular surface water flow. The rock art is located in boulders situated at the foot of the north-eastern slopes 

of Yankee Hat Mountain at an elevation of 1,065 metres. 

Rock art sites are of heritage and cultural significance to Aboriginal people as they provide evidence of the importance of the 

site to their ancestors. The rock art sites are representative of a unique type within the ACT and Southern tablelands region, 

and are therefore invaluable at both a popular and academic level in understanding Aboriginal history and culture in the 

region. Rock art sites have considerable scientific value and have been the subject of several studies. The paintings at Yankee 

Hat are well preserved and contain the first prehistoric drawings identified in the ACT.” 

(https://www.environment.act.gov.au/parks-conservation/caring_for_ngunnawal_country/aboriginal_rock_art_sites)  

 
 
 
 
Non-verbal: hands on practical work 

 

 
 
 
Story sharing: historical narratives 

 

 

 

 

 

Symbols and images: rock art features 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://www.environment.act.gov.au/parks-conservation/caring_for_ngunnawal_country/aboriginal_rock_art_sites


GENERAL TEACHER RESOURCES 

 

https://www.qcaa.qld.edu.au/downloads/aust_curric/ac_ccp_atsi_cultures_science.pdf 

 

https://australiancurriculum.edu.au/f-10-curriculum/science/ 

 

https://www.australiancurriculum.edu.au/f-10-curriculum/humanities-and-social-sciences/geography/ 

 

https://www.environment.gov.au/indigenous/index.html 

 

https://www.csiro.au/en/Research/Environment/Land-management/Indigenous 

 

https://www.questacon.edu.au/burarra-gathering/welcome-to-burarra-gathering 

 

http://www.nma.gov.au/exhibitions/on_country/home 

 

Local resources 

 

Thunderstone Aboriginal Cultural & Land Management Services 

Tyronne Bell, Ngunawal elder 

0407517844 

thunderstonemg@gmail.com  

http://www.thunderstone.net.au  
 

Gulgunya Ngunawal Heritage Aboriginal Consultancy (GNHAC)  

Glen Freeman, Ngunawal elder 

47 Simpson Drive   
  

  

Bilambil Heights NSW 2486 

GulgunyaNHAC@hotmail.com    

 

Wally Bell, Ngunawal elder 
walbell@bigpond.net.au 

 

 

Richie Allen, Ngunnawal traditional owner 
TraditionalOwners@outlook.com.au 

 

United Ngunnawal Elders Council 

https://www.qcaa.qld.edu.au/downloads/aust_curric/ac_ccp_atsi_cultures_science.pdf
https://australiancurriculum.edu.au/f-10-curriculum/science/
https://www.australiancurriculum.edu.au/f-10-curriculum/humanities-and-social-sciences/geography/
https://www.environment.gov.au/indigenous/index.html
https://www.csiro.au/en/Research/Environment/Land-management/Indigenous
https://www.questacon.edu.au/burarra-gathering/welcome-to-burarra-gathering
http://www.nma.gov.au/exhibitions/on_country/home
mailto:thunderstonemg@gmail.com
http://www.thunderstone.net.au/
mailto:GulgunyaNHAC@hotmail.com
https://mail.ed.act.edu.au/owa/redir.aspx?C=WpJ6AOuOogREKBCShI49G5PXcYUBqQVXxhIHaJXQlaZ-h_KO0kbVCA..&URL=mailto%3awalbell%40bigpond.net.au
https://mail.ed.act.edu.au/owa/redir.aspx?C=l4QqcmxQzxbGj-_4UgTN4we9HA_4a6XeIwS-IGM9kmt-h_KO0kbVCA..&URL=mailto%3aTraditionalOwners%40outlook.com.au


The ACT Office for Aboriginal and Torres Strait Islander Affairs (OA&TSIA) administers this council. Phone - (02) 6207 9784 or by e-mail 

at oatsia@act.gov.au for further details.  Correspondence for UNEC should be addressed as follows: 

Co-Chairs 

United Ngunnawal Elders Council 

C/- Office for Aboriginal & Torres Strait Islander Affairs 

GPO Box 158 

Canberra ACT 2600 

http://www.communityservices.act.gov.au/atsia/welcome_to_country 

 

Murumbung Yurung Murra Rangers 

Phone: 02 6207 0078 

Email: murra@act.gov.au 

 

Jackson Taylor-Grant, Senior Aboriginal Ranger in the A.C.T. 

Jackson.Taylor-Grant@act.gov.au 

 

 

Aaron Chatfield 

Greening Australia Capital Region 

PO Box 538 Jamison Centre ACT 2614 

P 02 6253 3035 | W www.greeningaustralia.org.au 

 

 

Adam Shipp 

Yurbay Consultancies (formerly Greening Australia) 

yurbayconsultancies@gmail.com 
M 0414 454 571 
 

Carly Freeman |Aboriginal Education Program Coordinator 

ACT NRM 

ACT Environment, Planning and Sustainable Development Directorate 

Dame Patti Menzies House North, Level 1, 16 Challis Street, Dickson | GPO Box 158 Canberra ACT 2601 
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Checklist 
 
Unit summary 
 Big ideas identified – transferable and at the heart of the discipline – in need of uncovering 
 Unit contextualised and justified 
 Reader left with clear impression of WHY this unit is important 
 
Established Goals 
 Short list of major ELAs being covered (3 or 4 that are actively taught and assessed) 
 Aligns with Every Chance To Learn and Scope and Sequence 
 
Understandings 
 Understandings framed as “Students will understand that….” 
 Only 3 or 4 understandings for the unit 
 Reference number for specific ELA sub point being addressed included for each     
    understanding 
 
Essential Questions 
 In general terms, one question per understanding 
 Provocative, problematic, arguable and likely to generate inquiry 
 In student language  
 
Knowledge 
 Key content identified 
 Drawn from ELAs / Scope and sequence – ELA numbers included 
 ELAs can be made topic specific with inclusion of examples of content suited to unit 
 
Skills 
 Key skills identified 
 Drawn from ELAs / Scope and sequence – ELA numbers included 
 ELAs can be made topic specific with inclusion of examples of skills suited to unit 
 Are there explicit literacy and/or numeracy skills identified? 
 
Performance Task 
 GRASPS evident in task description 
 Knowledge and skills being used in the task align with ELAs identified in Stage 1 
 Is an authentic task - meets all 3 QT dimensions  
Can this task provide for differentiation?  
 In general, one – three performance tasks per semester unit 
 
Key criteria 
 Relates directly to each performance task (i.e.: one set of criteria per task) 
 ‘Test’ ELAs identified in Stage 1  
 Includes explicit assessment of literacy/numeracy skills  
 
Other evidence 
 Variety of other methods of assessing student progress 
 Is there student self assessment or self reflection? 
 Is the list manageable? (i.e.: is the work load reasonable to give a clear picture of student achievement?) 
 
Learning Plan 
 Are explicit teaching strategies identified? 
 Are references given for specific strategies (text/page) 
 Are all of the ELAs identified actively taught?  
 Do the activities help to answer the essential questions?  
 Are all of the skills needed to complete the performance tasks scaffolded? 
 Are the activities logically sequenced? 
 Do the activities meet a wide range of QT elements?  
 Are the activities flexible – do they provide for differentiation? 


